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The 5" Edition of the Educational Competencies requires athletic training programs to teach evidence
based practice techniques. Undergraduate students often lack the skills necessary to thoroughly evaluate
the evidence.” Therefore, incorporating evidence-based practice techniques within the clinical setting can
be confusing or even daunting. Scaffolding is an educational technique used to simplify complex activities
in order to reduce the cognitive load and allow for increased learning.? This presentation will demonstrate
how to scaffold activities in an undergraduate evidence based practice course to allow students to
critically appraise a topic of their choosing based on their own clinical experiences. Benefits, challenges,
and assessment of the activities will also be discussed.

Scaffolding Activities:

1. Clinical Question: The student will develop a PICO question based on his/her clinical experience.4
Collaboration with preceptor is encouraged.

2. Literature Search: The student will map a literature search’ conducted to identify 3 articles that may
be used to answer his/her clinical question.

3. Scavenger Hunt: The student will use one article identified in the literature search to identify the
various types of research components in a published manuscript.

4. Level of Evidence: The student will use both the CEBM® and SORT’ criteria to identify the appropriate
level of evidence for his/her research article.

5. Literature Appraisal: The student will appraise his/her article for measures of validity using the
PEDRO® and Jadad scales.’

6. Building a Critically Appraised Topic (CAT): The student will create a clinical appraisal of his/her article
using CATMaker software'® from the Centre for Evidence Based Medline. This will be accomplished by
compiling all the information from previous assignments plus answering the following three
qguestions: 1) What are the results? 2) Are the results valid? 3) How can | apply the results to patient

care?
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